
 Top Educational Review Journal 
Volume.15, Number 6; June-2024; 

ISSN: 2836-5224 | Impact Factor: 7.70 

https://zapjournals.com/Journals/index.php/terj   

Published By: Zendo Academic Publishing 

 

 

pg. 29 

INCLUSIVE TEACHING ENVIRONMENT ON TEACHERS’ SELF-

EFFICACY 
 

 
1Wu Hao 

 

Article Info  Abstract 

Keywords: teaching environment, 

self-efficacy, enhancement, 

inclusive teaching 

 

DOI 

10.5281/zenodo.11610955 

 Education has undergone significant transformations, increasingly 

prioritizing diversity and inclusion. This study is situated within this context, 

as it aimed to evaluate the inclusive teaching environment and the self-

efficacy of educators, with the ultimate goal of devising an enhancement 

program, "Empowering Educators for Inclusivity" (EEI), for the institutions 

under examination. 

Using a correlation research method, 120 teachers participated in the survey. 

Results indicated a high level of agreement and consistency in educators’ 

preparedness and attitudes toward inclusive teaching (mean=3.61), 

interdisciplinary approaches (mean=3.57), and a critical examination of 

norms and biases (mean=3.52). Notably, student agency and participation 

(mean=3.82) ranked highest, demonstrating the strong engagement of 

students in the learning process. The overall inclusive teaching environment 

was perceived positively (mean=3.63). 

Further assessment of self-efficacy revealed strong consensus in support and 

interaction (mean=3.61), instructional management (mean=3.63), and 

collaboration (mean=3.65), with adaptability (mean=3.44) identified as an 

area for improvement. The Pearson r Coefficient of 0.43, with a p-value of 

0.000, indicated a moderate, positive, and significant relationship between 

inclusive teaching environments and educators’ self-efficacy. 

Based on these findings, the EEI program is recommended to bolster areas of 

strength and address adaptability needs, with the expectation of enhancing the 

efficacy and inclusivity of teaching practices at the surveyed institutions. 
 

 

1.  Introduction 

In recent years, the educational landscape worldwide has been rapidly evolving, placing increasing emphasis on 

creating environments that embrace diversity and inclusion. China, with its rich history and global prominence, 

is no exception.  

Chinese universities, traditionally renowned for their rigorous academic standards, are now at the forefront of this 

transformative movement, striving to redefine educational norms and paradigms. This transition toward 

inclusivity is not just a response to global trends but also a reflection of the broader societal shifts within China 
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itself, encompassing changes in demographics, increased awareness of individual rights, and recognition of the 

value of diversity. 

While there is much to laud about these developments, the real crux of any educational change lies in its execution. 

At the heart of this transformation are educators who are tasked with translating the lofty ideals of inclusivity into 

day-to-day teaching practices, ensuring that every student, regardless of background or ability, is provided an 

equitable opportunity to thrive. 

The concept of an "inclusive teaching environment" is multifaceted. It is not merely about the physical 

infrastructure or resources available as it encompasses a broader spectrum, including pedagogical strategies, 

curriculum adaptation, and, most importantly, the mindset with which educators approach their vocation. Here 

lies the connection to the psychological construct of self-efficacy—an individual’s belief in their capability to 

achieve desired outcomes. It is particularly pertinent to educators operating within inclusive settings. Their belief 

in their ability to cater to diverse needs, manage potential challenges, and foster a sense of belonging for all 

students can be the determining factor between success and struggle. 

Adjustments have been made at Xinyang Agriculture and Forestry University in the way teachers comprehend 

and assist all students to develop inclusive teaching. Inspired by this accomplishment, Xinyang province’s local 

government partners have expanded their financing for inclusive education projects. Thus far, many instructors 

in all pilot schools have adopted inclusive teaching strategies. Furthermore, as part of their course offerings, some 

Teacher Colleges have established an undergraduate course on Inclusive Education. 

Given this backdrop, this study sought to probe deeper into Chinese universities. This study aimed to understand 

how these institutions are cultivating inclusivity and, more critically, how this environment impacts the self-

efficacy of the educators within them. Are teachers in Chinese universities feeling empowered and confident in 

the evolving landscape? How does the inclusive environment shape their beliefs about their abilities? How do 

these beliefs influence their teaching practices and eventual student outcomes? 

1.1. Background of the study 

In the vast and diverse world of academia, the importance of an inclusive teaching environment in educational 

settings has been increasingly emphasized. The foundational literature delineates inclusive education as one that 

aims to remove barriers to learning, ensuring that every student, regardless of background, disability, or other 

individual characteristics, has an equal opportunity to receive a high-quality education. Such inclusivity resonates 

with the principles of equity and social justice, presenting the idea that every student deserves a chance to learn 

and thrive. 

Many studies focus on the challenges educators face in creating and maintaining inclusive environments. Many 

scholars have highlighted the complexities of training teachers to effectively meet diverse student needs. The 

intricate dynamics of teaching a varied group of students can strain even seasoned educators, calling into question 

the preparedness of teaching faculties across institutions to manage these challenges. 

Central to this discussion is the concept of teacher self-efficacy. Self-efficacy is defined as the belief in one’s 

capabilities to execute actions required to manage prospective situations. Within the realm of education, teacher 

self-efficacy relates to an educator’s belief in their ability to bring about desired outcomes of student engagement 

and learning, even among students who may be difficult or unmotivated. Moreover, the confidence derived from 

high self-efficacy can empower teachers to innovate, adapt, and cater to diverse student populations. 

However, a noticeable gap exists in the literature regarding the direct impact of inclusive teaching environments 

on teacher self-efficacy, especially within the context of Chinese universities. While individual studies have 
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explored aspects of inclusivity and self-efficacy, a holistic examination of how an inclusive teaching environment 

shapes, challenges, or bolsters the self-efficacy of educators in China remains scant. 

Considering the unique cultural, historical, and pedagogical dynamics of Chinese higher education, filling this 

lacuna is crucial. Understanding this relationship has potential implications for curriculum development, teacher 

training, and policy-making in Chinese universities and can offer insights for institutions worldwide grappling 

with similar challenges. 

1.2. Statement of the problem 

This study comprehensively evaluated the current state of inclusive teaching environments and teacher self-

efficacy at targeted educational institutions. By rigorously assessing these factors, the research aimed to identify 

key areas for improvement and implement strategic interventions that can significantly elevate the quality and 

effectiveness of inclusive education practices within these schools. Specifically, this study provided answers to 

the following research questions:  

1. What is the assessment of the respondents on the inclusive teaching environment terms of 

1.1. Educator preparedness and attitudes; 

1.2. Interdisciplinary approaches and models; 

1.3. Critical examination of norms and biases; 

1.4. Student agency and participation 

2. Is there a significant difference in the assessment of the respondents regarding the inclusive teaching 

environment when compared according to their demographic profile? 

3. What is the assessment of the respondents on their self-efficacy in terms of 

3.1. Support and interaction; 

3.2. Instructional management; 

3.3. Adaptability; and 

3.4. Collaboration 

4. Is there a significant difference in the assessment of the respondents’ self-efficacy when compared with their 

demographic profile? 

5. Is there a significant relationship between the inclusive teaching environment and self-efficacy of teachers?  

1.3. Significance of the study 

This study promises multifaceted advantages tailored to distinct audiences within the educational ecosystem: 

Teachers. The insights derived from this research can empower educators by illuminating the nexus between 

participative attitudes and enhanced management courses. Recognizing this relationship, teachers can refine their 

pedagogical techniques by drawing on strategies that accentuate their strengths and address their areas of growth. 

Students. Beyond the classroom’s four walls, the study offers students an understanding of the profound impact 

their learning environment exerts on their academic achievements. By discerning the characteristics of a 

conducive environment, students can proactively mold their surroundings, thus optimizing their learning 

experiences. 

Academic leaders. For those steering the academic ship, this research unveils the intricate web of factors 

influencing teachers’ perspectives on the teaching milieu and its ramifications on their participative attitudes. The 

findings highlight the criticality of fostering a nurturing, conducive environment that ultimately culminates in 

elevated academic excellence. 

Education officials. This study serves as an invaluable resource for policymakers and officials, offering a nuanced 

perspective on the current state of tertiary education in China. The research emphasizes the pivotal role of 
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cooperative learning and provides actionable insights for honing educators’ coaching proficiencies, laying down 

a roadmap for holistic institutional improvement. 

Future researchers. For scholars and researchers on the brink of delving into the realms of inclusive teaching 

environments, this study paves the way. It underscores the importance of the symbiotic relationship between 

educators’ participative attitudes and students’ learning capabilities, laying the foundation for more profound, 

nuanced explorations in the future.  

1.4. Scope and delimitation 

The scope of this research was to evaluate the teaching environment at Xinyang Agriculture and Forestry 

University located in Xinyang City, Henan Province, China, with a specific focus on examining teacher 

participation and proposing an enhanced management program tailored for the educators at the institution.  

The study involved 120 educators from the university as participants. To facilitate understanding, the survey 

instruments employed were translated into Chinese. Despite efforts to maintain accuracy, the translation process 

may have introduced minor challenges related to word choice and subtleties in meaning, which could affect the 

interpretation of the questions and the integrity of the data collected. 

In addition, the study faced geographical and temporal limitations. Data gathering was conducted remotely from 

the Philippines, adding a layer of complexity due to the physical distance and potential communication barriers 

between the researcher and the participants. The entire research process was constrained to a two-month period, 

which limited the depth and breadth of engagement with participants and possibly the thoroughness of the data 

analysis phase. This compressed timeline may have impacted the development and refinement of the management 

program proposed, restricting the opportunity for iterative feedback and adjustment based on preliminary 

findings.  

1.5.  Theoretical framework 

Bandura’s (1986) Social Cognitive Theory (SCT) emphasizes the dynamic interplay between individuals, their 

behavior, and their environment. Central to this theory is the concept of self-efficacy, which refers to an 

individual’s belief in their ability to execute tasks and achieve desired outcomes. When examining the landscape 

of Chinese universities and their push toward more inclusive teaching environments, the role of teacher self-

efficacy becomes paramount. Teachers who possess a robust sense of self-efficacy are more likely to believe in 

their ability to positively impact student outcomes, navigate the complexities of diverse classrooms, and surmount 

the challenges that inclusive settings often present. 

Delving deeper into SCT, Bandura introduced the notion of triadic reciprocal determinism. This idea suggests a 

continuous and bidirectional influence between personal factors such as beliefs, behaviors, and the environment. 

Within the context of Chinese universities, the inclusive teaching environment serves as an environmental factor. 

It can be shaped by teachers’ self-efficacy beliefs (the personal factor) and their subsequent teaching behaviors. 

To illustrate, a nurturing inclusive environment might enhance teachers’ self-efficacy, propelling them to adopt 

and experiment with inclusive teaching practices. As they do so, their experiences can further refine and influence 

the teaching environment, creating a feedback loop of continuous improvement. 

Furthermore, SCT underscores the significance of observational learning, positing that individuals often learn by 

observing others. Within a university ecosystem, this can be particularly relevant for newer or less experienced 

faculty members. By witnessing their seasoned colleagues manage and flourish in inclusive classrooms, these 

teachers can learn vicariously, bolstering their own self-efficacy beliefs. Such observations highlight the inherent 

value of mentorship and the fostering of a collaborative academic community. 
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Another pivotal component of SCT is the emphasis on mastery experiences. Bandura posited that experiencing 

success after exerting effort can significantly enhance self-efficacy. By this logic, providing teachers with 

specialized training and opportunities to teach in inclusive environments and allowing them to experience 

successes, even if small, can fortify their self-efficacy. Additionally, the power of verbal persuasion and feedback 

cannot be overlooked. Positive reinforcement, encouragement, and even constructive criticism from peers, 

students, and administrators can amplify teachers’ belief in their capabilities. 

In essence, Bandura’s Social Cognitive Theory offers a rich, layered perspective on understanding the nuances of 

inclusive teaching environments and the pivotal role of self-efficacy. For Chinese universities, harnessing these 

insights from SCT can pave the way for a more supportive, dynamic, and effective approach to inclusive 

education. 

2. Methodology 

This section describes the research locale, study respondents, sampling technique, data collection process, and 

statistical analysis.  

2.1. Research locale 

Xinyang Agriculture and Forestry University, situated in the heart of Xinyang city, Henan Province, served as 

the focal setting for the research. Originally founded in 1910 as the Runing-fu Industrial School, the institution 

underwent a series of evolutions, most notably its transition from Xinyang Agricultural College.  

Over its storied history, the university steadfastly promoted the ethos of "creation and advance, friendship and 

prominence," continuously inspiring students to aim high and pursue academic brilliance. Particularly, the Faculty 

of Agronomy stood out as a beacon of excellence among the university’s vast academic offerings.   

2.2. Sample and sampling technique 

To determine the anticipated population size of 550, the Raosoft calculator was employed to compute the 

sample size. Factoring in a margin of error of 7.92%, a confidence level of 95%, and a response distribution 

rate of 50%, the projected sample size was set at 120 teacher-respondents. The sampling technique used was 

stratified random sampling. The subsequent table provides the frequency distribution of the sample, categorized 

by their respective departments. 

Table 1.  

Teacher population and sample  

Department Population Sample 

School of Agronomy 50 12 

School of Forestry 28 5 

School of Fisheries 12 8 

School of Tea Science 8 3 

School of Animal Science and Veterinary Medicine 36 11 

School of Food Science and Technology 34 10 

School of Horticulture 66 8 

School of Planning and Design 25 7 

School of Information Engineering 44 14 

School of Business Administration 57 7 

School of Finance and Economics 20 8 

School of Foreign Languages 12 2 

School of Pharmaceutical Engineering 13 3 

School of Tourism Management 58 5 

School of Convergence Media 12 2 

School of Physical Education 75 15 
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Total 550 120 

Table 1 shows the distribution of teacher-respondents from various departments: 12 from the School of 

Agronomy, 5 from the School of Forestry, 8 from the School of Fisheries, 3 from the School of Tea Science, 11 

from the School of Animal Science and Veterinary Medicine, 10 from the School of Food Science and 

Technology, 8 from the School of Horticulture, 7 from the School of Planning and Design, 14 from the School of 

Information Engineering, 7 from the School of Business Administration, 8 from the School of Finance and 

Economics, 2 from the School of Foreign Languages, 3 from the School of Pharmaceutical Engineering, 5 from 

the School of Tourism Management, 2 from the School of Convergence-media, and 15 from the School of 

Physical Education.     

2.3. Data gathering procedure 

The procedure for data collection in this study was systematic, ensuring the integrity and reliability of the gathered 

information. The initial step involved drafting a comprehensive letter to the president of Xinyang Agriculture and 

Forestry University. This letter outlined the objectives, significance, and methodology of the study, emphasizing 

the importance of teacher participation. 

Upon obtaining the president’s approval, a schedule was coordinated with department heads or designated 

coordinators to ensure the seamless distribution of questionnaires. This coordination ascertained the best time 

frames, likely when teachers were least occupied, to increase the response rate and ensure thoughtful completion. 

The questionnaires, meticulously designed based on an extensive literature review and the study’s objectives, 

were handed out to the selected teacher respondents. Clear instructions accompanied these questionnaires, 

emphasizing confidentiality and the importance of honest responses. A designated drop-off point was established 

for the completed questionnaires, or they were collected by the research team at a pre-agreed time. 

After collecting all the questionnaires, the data were subjected to preliminary sorting to check for completeness. 

Any ambiguities in the responses were clarified with the respective respondents, ensuring data accuracy. 

The gathered data were then encoded into specialized statistical software for thorough analysis. This process 

involved descriptive statistics, inferential analyses, and other relevant methods suitable for the research design 

and objectives. 

Finally, after the analysis and interpretation phases, a comprehensive report, including the proposed outputs and 

recommendations based on the study findings, was prepared. It was anticipated that a formal presentation and 

discussion session would be organized with key stakeholders at Xinyang Agriculture and Forestry University 

during the academic year 2023–2024. This session provided an avenue for feedback, suggestions, and further 

collaboration. 

2.4. Statistical analysis 

For the analysis of the collected data, the study used the Statistical Package for Social Sciences (SPSS) software, 

ensuring precision and reliability in interpreting the results. 

1. Frequency Count and Percentage: 

The demographic profile of the teacher respondents, namely age, sex, and years of teaching experience, 

was evaluated using frequency count and percentages. This approach provides a clear and succinct 

representation of the sample’s characteristics. 

2. Arithmetic and Composite Mean: 

To determine the teachers’ perspectives regarding the teaching environment and their participative attitudes, 

the arithmetic mean was calculated for each item or statement. This offered an average score, giving insights 

into the prevalent sentiments of the respondents. 

3. T-test / ANOVA: 
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Differences in participative attitudes based on demographic variables were analyzed using specific statistical 

tests. Specifically, the t-test was employed to discern significant disparities in participative attitudes when 

gender was the distinguishing factor. In contrast, ANOVA was used to analyze variances based on age and 

years of teaching experience. 

4. Pearson’s r Correlation Analysis: 

To determine the strength and direction of the relationship between the assessment of the teaching 

environment and the teachers’ participative attitude, Pearson’s r correlation analysis was adopted. This 

elucidated any significant interplay between these two primary variables. 

Hypothesis testing hinged on a significance level set at 0.05. Should the computed significance value exceed the 

predetermined value of 0.05, the null hypothesis is upheld. Conversely, if it fell below this threshold, the null 

hypothesis would be rejected, suggesting the presence of a significant relationship or difference. 

To understand the results of the assessments on an inclusive teaching environment, the following scale was used: 

Score Range  Verbal Descriptor  Interpretation 

3.51 – 4.00  Strongly Agree  Highly Consistent 

2.51 – 3.50  Agree    Moderately Consistent 

1.51 – 2.50  Disagree   Slightly Consistent 

1.00 – 1.50  Strongly disagree  Poorly Consistent 

To understand the results of the assessments  On the assessment of self-efficacy, the following scale was 

used: 

Score Range  Verbal Descriptor  Interpretation 

3.51 – 4.00  Strongly Agree  Highly Manifested 

2.51 – 3.50  Agree    Moderately Manifested 

1.51 – 2.50  Disagree   Slightly Manifested 

1.00 – 1.50  Strongly disagree  Poorly Manifested 

 3. Results and analysis 

This section offers an in-depth examination of the data collected from the participants. It outlines the results and 

their relevance in the context of predetermined research inquiries. 

The initial results focused on an inclusive teaching environment and the teachers’ assessments related to it.  

Table 1. 

Summary of the inclusive teaching environment 

Indicators Mean SD 
Verbal Description and 

Interpretation 
Rank 

Educator Preparedness and Attitudes 3.61 0.52 
Strongly Agree/ 

Highly Consistent 
2 

Interdisciplinary Approaches and Models 3.57 0.53 
Strongly Agree/ 

Highly Consistent 
3 

Critical Examination of the Norms and Biases 3.52 0.59 
Strongly Agree/ 

Highly Consistent 
4 

Student Agency and Participation 3.82 0.30 
Strongly Agree/ 

Highly Consistent 
1 

Inclusive Teaching Environment (Composite Mean) 3.63 0.48 
Strongly Agree/ 

Highly Consistent 
- 

Scale:  1–1.50: Strongly Disagree/Poorly Consistent; 1.51–2.50: Disagree/Slightly Consistent; 2.51–3.50: 

Agree/Moderately Consistent; 3.51–4.00: Strongly Agree/Highly Consistent 
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Table 1 consolidates the overarching assessment of an inclusive teaching environment by summarizing the 

collective mean scores, standard deviations (SDs), and ranks of the four previously detailed categories: Educator 

Preparedness and Attitudes, Interdisciplinary Approaches and Models, Critical Examination of Norms and Biases, 

and Student Agency and Participation. 

In this summary, each category is judged to strongly agree with high consistency on its effectiveness in 

contributing to an inclusive teaching environment. 

“Educator Preparedness and Attitudes” received a mean of 3.61 and an SD of 0.52, ranking 2nd among the 

categories. This indicates a strong and consistent belief among educators in their preparedness and attitude toward 

inclusive teaching. 

“Interdisciplinary Approaches and Models” holds a slightly lower mean of 3.57 with an SD of 0.53, ranked 3rd. 

This suggests a robust, albeit slightly less consistent, recognition of the importance of interdisciplinary methods 

in fostering inclusivity. 

The Critical Examination of Norms and Biases is rated with a mean of 3.52 and an SD of 0.59, positioned at rank 

4. While still strongly agreeing, this category shows the highest SD, pointing to a slightly more varied response 

among participants regarding their critical examination practices. 

Remarkably, “Student Agency and Participation” was rated the highest, with a mean of 3.82 and the lowest SD 

of 0.30, earning the top rank of 1. This score reflects the educators’ strong and highly consistent agreement on 

the centrality of student agency in an inclusive environment. 

Overall, the inclusive teaching environment itself has a mean score of 3.63 and an SD of 0.48, demonstrating a 

strong, consistent agreement across the board. The data points to a clear consensus among educators on the 

effectiveness of their strategies in creating an inclusive learning atmosphere, with particular emphasis on 

promoting student agency and participation. This summary suggests that educators feel positive about their 

inclusive teaching environment, which is consistent with Miesera et al. (2019), who reported positive attitudes 

and intentions among teachers regarding inclusive education. 

Table 2.  

Summary of Self-Efficacy 

Indicators Mean SD 
Verbal Description and 

Interpretation 
Rank 

Support and Interaction 3.61 0.47 
Strongly Agree/ 

Highly Consistent 
3 

Instructional Management 3.63 0.47 
Strongly Agree/ 

Highly Consistent 
2 

Adaptability 3.44 0.57 
Agree/Moderately 

Manifested 
4 

Collaboration 3.65 0.46 
Strongly Agree/ 

Highly Consistent 
1 

Self-Efficacy (Composite Mean) 3.58 0.49 
Strongly Agree/ 

Highly Consistent 
- 

Scale:  1–1.50: Strongly Disagree/Poorly Consistent; 1.51–2.50: Disagree/Slightly Consistent; 2.51–3.50: 

Agree/Moderately Consistent; 3.51–4.00: Strongly Agree/Highly Consistent 

Table 2 summarizes the overall self-efficacy of educators across four key areas: Support and Interaction, 

Instructional Management, Adaptability, and Collaboration. This summary table assigns mean scores, standard 

deviations (SDs), and ranks to each area, with verbal descriptions for an additional context. 
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“Support and Interaction,” which pertains to the emotional and interpersonal support provided to students, has a 

mean score of 3.61 and an SD of 0.47. It is ranked 3rd and is described as being strongly agreed upon and highly 

consistent among the educators. 

“Instructional Management” received a slightly higher mean of 3.63 with an identical SD of 0.47, placing it at 

rank 2. This indicates that educators feel strongly and consistently confident in their ability to manage and tailor 

instruction within their classrooms. 

“Adaptability” scored a mean of 3.44 with a higher SD of 0.57, ranked 4th, and is the only category described as 

agreed upon and moderately manifested. This suggests that while there is agreement on the importance of 

adaptability in inclusive education practices, there is less consistency and confidence in this area compared with 

other areas. 

“Collaboration” emerged as the highest-ranked area, with a mean of 3.65 and the lowest SD of 0.46, reflecting 

strong agreement and consistency in the educators’ ability to collaborate effectively with their peers for the benefit 

of student learning. 

The overall self-efficacy across all areas was characterized by a mean of 3.58 and an SD of 0.49, illustrating a 

strong agreement and a high level of consistency among educators in their self-reported efficacy. 

This comprehensive assessment reflects a generally high level of confidence among educators in their self-

efficacy, with a particularly strong emphasis on their ability to collaborate and manage instruction. It also indicates 

an area for potential growth in adaptability, where educators may benefit from further support and development 

opportunities. Table 13 summarizes self-efficacy, revealing strong agreement and consistency in educators’ 

beliefs about their capabilities, which resonates with Woodcock, Gibbs, Hitches, and Regan’s (2023) findings 

that beliefs about inclusive education are closely linked to self-efficacy. 

Table 3.  

Relationship between an inclusive teaching environment and self-efficacy 

Variables 

Educator 

Preparedness 

and Attitudes 

Interdisciplinary 

approaches and 

models 

Critical 

Examination of 

the Norms and 

Biases 

Student Agency 

and 

Participation 

Inclusive 

Teaching 

Environment 

Support and 

Interaction 

Pearson r 0.49 0.38 0.42 0.37 0.46 

p-value 0.04 0.02 0.03 0.03 0.03 

Instructional 

Management 

Pearson r 0.35 0.45 0.33 0.46 0.39 

p-value 0.04 0.02 0.04 0.03 0.03 

Adaptability 
Pearson r 0.39 0.43 0.30 0.37 0.34 

p-value 0.04 0.02 0.02 0.02 0.01 

Collaboration 
Pearson r 0.44 0.36 0.37 0.33 0.48 

p-value 0.03 0.01 0.04 0.03 0.02 

Self-Efficacy 
Pearson r 0.49 0.37 0.49 0.38 0.43 

p-value 0.01 0.03 0.04 0.03 0.00 

*Level of Significance = 0.05 

Table 3 presents a detailed correlation analysis between various educational factors and the inclusive teaching 

environment and teacher self-efficacy at a specific educational institution. This analysis uses Pearson’s r 

coefficients to measure the strength of relationships and p-values to assess the statistical significance of these 

correlations, with a designated level of significance set at 0.05. 

The table delineates correlations between five main variables of educational practice—Educator Preparedness 

and Attitudes, Interdisciplinary Approaches and Models, Critical Examination of Norms and Biases, Student 
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Agency and Participation, and the overarching Inclusive Teaching Environment—and their impact on Support 

and Interaction, Instructional Management, Adaptability, Collaboration, and Self-Efficacy. 

For Support and Interaction, the Pearson r values ranged from 0.37 to 0.49, suggesting moderate to strong positive 

correlations with the educational variables assessed, indicating that as educator preparedness, interdisciplinary 

approaches, the ability to critically examine norms and biases, and student agency increase, so does the level of 

support and interaction within the educational setting. The corresponding p-values, all below the 0.05 significance 

level, affirm the reliability of these correlations. 

Similarly, Instructional Management shows Pearson r values from 0.33 to 0.46, with all related p-values below 

the threshold of significance, indicating statistically significant correlations. This suggests a strong linkage 

between instructional management effectiveness and the variables studied, particularly with interdisciplinary 

approaches and student agency, which exhibit higher correlations within this category. 

Adaptability is another focal area, with Pearson r values ranging from 0.30 to 0.43. This range highlights a varying 

degree of correlation, with the strongest links shown with interdisciplinary approaches. Here, too, all p-values 

indicate statistical significance, supporting the hypothesis that greater adaptability in teaching correlates with 

more robust interdisciplinary approaches, critical examination of norms, and overall educator preparedness. 

Collaboration, which is essential for a successful inclusive environment, also displays significant correlations, 

particularly with Educator Preparedness and Attitudes and the Inclusive Teaching Environment, which have 

Pearson r values of 0.44 and 0.48, respectively. These strong correlations underscore the importance of 

collaboration as a facet of an effective educational framework. 

Finally, self-efficacy correlates strongly with all educational variables, especially Educator Preparedness and 

Attitudes and Critical Examination of Norms and Biases, both showing Pearson r values of 0.49. The significant 

p-values across the board validate these findings, suggesting that self-efficacy among educators is profoundly 

influenced by their preparedness, the teaching environment’s inclusivity, and their capacity to engage with diverse 

educational approaches and critical examinations of existing norms. 

This comprehensive analysis not only illuminates the interconnectedness of these variables but also underscores 

the critical role that an inclusive teaching environment plays in enhancing educational outcomes through increased 

educator efficacy and more effective teaching practices. 

The corresponding interpretation aligns with the literature on the impact of inclusive education practices on 

teacher attitudes and behaviors. Studies such as those by Miesera et al. (2019) and Gerdes et al. (2020) support 

the idea that positive perceptions of one’s teaching environment, including factors such as support, collaboration, 

and adaptability, correlate with higher self-efficacy. Teachers who perceive their environment as inclusive may 

feel more competent and confident in their teaching abilities, which, in turn, can lead to better educational 

outcomes for all students, as per the inclusive education model. 

Furthermore, this correlation emphasizes the importance of creating and sustaining an inclusive teaching 

environment as a means to empower educators. This idea resonates with the research suggested by zokcu (2018) 

and Desombre et al. (2019), where a positive attitude and a high sense of self-efficacy among teachers were found 

to be critical for the success of inclusive education. 

This study presents a comprehensive analysis of the multifaceted aspects of inclusive education and its 

relationship with educators’ self-efficacy. The data extracted from the survey, encapsulated in Tables 1–4, reveal 

insightful trends and correlations within the teaching community regarding inclusive practices. 

Self-efficacy, assessed through different lenses—support and interaction, instructional management, adaptability, 

and collaboration—emerged as a salient factor in educators’ professional identities. While adaptability is seen as 
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an area for potential enhancement, overall, educators report high levels of self-efficacy, reflecting confidence in 

their capabilities and a readiness to tackle the demands of inclusive education. 

The relationship between the inclusive teaching environment and self-efficacy, characterized by a moderate 

positive correlation, underscores the interdependency of these constructs. A nurturing and supportive inclusive 

environment not only promotes equity and accessibility for students but also enhances educators’ belief in their 

own effectiveness—a cyclical reinforcement that benefits all stakeholders in the educational ecosystem. 

This study reaffirms the imperative of ongoing professional development and systemic support to bolster 

educators’ inclusive capacities. It emphasizes the necessity of providing resources, training, and institutional 

backing to sustain gains in self-efficacy and advance the implementation of inclusive practices. 

The findings resonate with the broader literature, drawing parallels to global research that advocates 

comprehensive training, reflective practices, and collaboration to optimize the inclusivity of educational 

environments. The evidence points toward the need for an inclusive education policy that transcends mere 

compliance, aspiring instead to an ethos of inclusivity ingrained in the fabric of educational institutions. 

As the landscape of education continues to evolve, this study contributes to the dialog on inclusive education, 

signaling directions for future research and practice. It advocates for a sustained commitment to nurturing an 

inclusive teaching environment that is intrinsically linked to the professional growth and self-efficacy of 

educators, ultimately impacting the quality and accessibility of education for all learners. 
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