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 This study explored the impact of instructional leadership on student 

outcomes in music education, with a focus on goal-setting, resource 

management, development skills, and leadership quality. The study 

also examined the relationship between leadership practices and 

academic outcomes such as classroom performance, subject 

motivation, and resource availability. A descriptive-comparative 

research design was employed, using a total enumeration sampling 

technique involving 400 student respondents from Taishan University.  

The findings revealed that students positively assessed their teachers’ 

leadership across all areas, with no significant differences in 

perceptions based on demographic factors such as age, sex, grade level, 

or specialization. Moreover, a significant positive relationship was 

found between instructional leadership and academic outcomes, 

indicating that strong leadership practices contribute to improved 

student performance, motivation, and resource access.  

Based on these findings, a comprehensive program is proposed to 

enhance instructional leadership, optimize resource management, and 

promote student engagement in music education. The program focuses 

on professional educator development and continuous monitoring of 

leadership’s impact on academic success. This study highlights the 

importance of effective leadership in fostering a conducive learning 

environment and improving educational outcomes in university music 

programs. 
 

 

1.  Introduction 

Leadership plays a crucial role in contemporary education, particularly in university music programs. This study 

sought to explore the definition of educational leadership, the unique characteristics and challenges faced in music 

education, and the critical importance of effective leadership in enhancing music education programs. Music 

education is essential for developing various student abilities, including creativity, expression, social skills, and 

cognitive functions (Huang & Zhang, 2020). Through structured music programs, students’ intellectual growth, 

emotional development, and artistic appreciation can be significantly advanced (Li et al., 2018). 

Educational leadership is instrumental in creating and maintaining a robust music education framework. Leaders 

in education are responsible for setting and communicating clear objectives, motivating and guiding teaching 
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teams and ensuring that the necessary resources are available (Wu & Liu, 2016). They play a key role in providing 

support, establishing partnerships, and fostering a positive learning environment that enhances the effectiveness 

of music education (Yang & Li, 2017). Furthermore, educational leaders must continuously monitor and evaluate 

teaching quality to ensure ongoing improvements in music education (Guo & Xu, 2017). The ongoing evaluation 

and adaptation are vital for maintaining high standards and achieving educational goals. 

Comprehensive student development relies heavily on music education and effective educational leadership. 

Leaders in education not only set goals and provide resources but also actively support and enhance the 

implementation of music education programs (Tang & He, 2021). Their efforts in shaping the music education 

framework ensure that programs are effective and responsive to students’ needs, ultimately fostering a more 

enriching and successful educational experience. 

In university music education, effective leadership is pivotal in the comprehensive planning and execution of 

music teaching and the creation of an enriching learning environment (Chen & Wang, 2019). Leadership in this 

field involves the careful selection of teaching methods and content, setting clear educational goals, developing 

strategic plans, managing resources, and engaging with external stakeholders (Huang & Zhang, 2020). Educators’ 

leadership is crucial in guiding and organizing music instruction, requiring a forward-thinking approach to 

adapting and refining educational practices based on societal and student needs (Tang & He, 2021).  

The quality of music education is closely linked to the professional competence of educators. Effective 

educational leadership prioritizes the ongoing professional development of teachers by offering diverse training 

and growth opportunities (Guo & Xu, 2017). By advancing teachers’ skills and fostering innovation, leadership 

not only improves teaching quality and supports the sustainable development of music education programs (Wu 

& Liu, 2016). 

Educational leadership is crucial for advancing music education. This involves transforming educational 

administration and teaching policies to reflect current student needs and global standards (Yang & Li, 2017). 

Effective leadership in music education supports teachers’ development and improves overall educational 

outcomes by fostering efficiency and benefiting educators and students (Huang & Zhang, 2020). Research on 

music teachers’ educational leadership can reveal how leadership qualities and practices contribute to the growth 

of music education programs. 

This study underscores the vital role of educational leadership in enhancing music education at the university 

level. In focusing on the development of leadership skills and practices, this study aimed to improve the quality 

of music education and support the ongoing professional growth of educators (Li et al., 2018). Understanding and 

cultivating the traits of successful leaders can provide valuable insights into effectively advancing music 

education and its impact on student development (Guo & Xu, 2017). 

1.1. Background of the study 

Educational leadership refers to the ability of leaders in the field of education to guide organizations to achieve 

predetermined goals through a series of behaviors and decisions. It encompasses multiple aspects such as forward 

thinking, effective communication, teamwork, and innovative thinking (Yin et al., 2022). It is also a new 

requirement for educational development in today’s era and an essential comprehensive ability for educators 

(Chen & Zhang, 2021). It was founded on several core principles, including the establishment of a clear vision 

and mission, innovative thinking (Sousa & Tomlinson, 2019), and interdisciplinary and interdisciplinary 

collaboration (Huang & Zhang, 2020). 

In the specific context of music education, educational leadership involves fostering an environment that nurtures 

creativity and artistic growth. Robinson and Wager (2020) highlighted that leaders in music education must 

support educators, develop curricula that reflect both classical and contemporary musical traditions, and create 

opportunities for student performance and engagement. This role requires a deep understanding of music 
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educators’ and students’ unique needs, as well as the ability to advocate for the importance of arts education 

within the broader educational landscape. 

Students are the primary beneficiaries of music education, and their comprehensive development is the core goal 

of all educational programs. Educational leaders must pay attention to students’ needs and growth by providing 

diverse learning resources and a conducive learning environment. Hence, the development of music education in 

universities is also heavily reliant on external support and resource integration. Educational leaders must actively 

coordinate relationships with external entities to secure additional resources and support. 

Educational leadership in general higher education and music education shares some commonalities but also 

exhibits distinct differences. In general, in higher education, leadership focuses broadly on academic and 

operational management, strategic planning, and fostering an inclusive academic culture. Leaders in this context 

must navigate complex governance structures, promote interdisciplinary collaboration, and address diverse 

challenges such as technology integration, diversity, and equity (Kezar & Holcombe, 2017; Zhang & Huang, 

2016). 

Despite progress, further research is needed on the influence of cultural contexts, particularly in non-Western 

settings like China, and the role of technology in transforming music education leadership (Wang, 2017; Zhao & 

Li, 2019; Smith, 2020). Interdisciplinary approaches, evaluation systems, and professional development for 

educators are areas that require more practical studies to improve teaching quality (Wu & Xu, 2021; Chen & Li, 

2020; Liu, 2021). Additionally, the impact of globalization on music education leadership, including international 

partnerships, needs further exploration to enhance global perspectives (Chen & Zhang, 2018). 

More empirical research is necessary to bridge the gap between leadership theory and practice in music education, 

which may lead to better student outcomes, faculty performance, and program success (Smith, 2020). By 

addressing these areas, educational leadership can continue to evolve, benefiting students, educators, and 

institutions alike. 

Current research often focuses on general educational settings or other disciplines, overlooking the unique aspects 

of music education. This omission indicates that there is a lack of specific insights into how instructional 

leadership can be optimized for music programs. Addressing this gap provides evidence-based recommendations 

for improving leadership practices and enhancing educational experiences in music education. 

1.2. Statement of the problem 

This study explored how leadership factors can help improve leadership practices and enhance the overall 

educational experience for all music educators. Specifically, it sought to answer the following questions: 

Is there a significant difference in the assessment of teachers’ instructional leadership when respondents’ profiles 

are considered? 

Is there a significant difference in the assessment of academic outcomes when respondent profiles are considered? 

Is there a significant relationship between the assessment of teacher instructional leadership in music education 

and academic outcomes? 

Based on the research results, what intervention programs can be developed? 

1.3. The significance of the study 

This study examined the impact of music education on students. This study focused on students’ perceptions 

within an academic institution regarding their respective leaders’ transformational leadership styles. The study is 

significant as it enriches the understanding of the relationship between the transformational leadership of deans 

and the job satisfaction of teachers in the field of pedagogy. Specifically, it is beneficial to 

Students. The study enhances students’ educational experiences and outcomes through the development of the 

systems that govern their teachers, as well as the resources they use, hence, optimizing the learning opportunities 

offered to them. 
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School administrators. School administrators can use the study's findings to refine their approaches to supporting 

music education programs. By understanding the specific impacts of leadership practices on educational outcomes 

and institutional culture, administrators can implement targeted strategies to strengthen leadership competencies 

and optimize resources for music education. 

Policymakers. Policymakers can benefit from empirical evidence on how educational leadership influences music 

education in universities. This knowledge can guide the formulation of policies that promote effective leadership 

development initiatives, enhance educational standards, and support the integration of innovative practices into 

music departments. 

Education sector. Within the broader education sector, the study provides critical insights into the transformative 

power of educational leadership in music education. These insights can inform sector-wide efforts to nurture 

leadership talent, improve teaching and learning experiences, and elevate the overall quality of music education. 

Music sector. Stakeholders in the music sector, including educators, performers, and industry professionals, can 

leverage the findings of this study to understand how leadership practices shape the development of musical talent 

and the advancement of music education. This understanding can support initiatives that enhance artistic growth, 

promote interdisciplinary collaborations, and prepare students for diverse careers in music. 

Future researchers. This study provides a foundational understanding of how educational leadership practices 

influence music education. Future researchers can build upon these findings to explore specific aspects such as 

leadership styles, teaching methodologies, and student outcomes in greater depth.  

1.4. Scope and delimitation 

This study explored the impact of instructional leadership on music education learning among students at Taishan 

University (Tai'an City, Shandong Province, China. The research focused on 400 students, including those 

majoring in music studies and others enrolled in music-related courses across various disciplines. This study 

assessed how instructional leadership elements such as goal-setting, resource management, development skills, 

and leadership quality influence students’ academic performance, motivation, and classroom participation in the 

context of music education. 

Geographically, the study was confined to Taishan University, a prominent educational institution known for its 

strong emphasis on teacher education and comprehensive academic programs. The findings from this specific 

setting may not be directly applicable to other universities or regions, which could limit the study’s broad 

applicability. Additionally, the research exclusively targeted students involved in music-related courses, 

intentionally excluding faculty, administrators, and students from other departments, thus narrowing the scope to 

those directly engaged in music education. 

The study was conducted within a defined academic period and focused on current practices and outcomes, which 

may not reflect long-term trends or future changes in instructional leadership. This time-bound approach restricts 

analysis to this context and does not account for evolving educational dynamics. Moreover, the research primarily 

examined the role of instructional leadership, without delving into other factors such as curriculum design, 

teaching methodologies, or external socioeconomic conditions that might also influence student learning 

outcomes.   

1.5. Theoretical framework 

The study used the Transformational Leadership Theory, which offers a robust framework to examine how 

leadership influences various facets of music education. Transformational leadership, rooted in the work of James 

MacGregor Burns and further developed by Bernard Bass, emphasizes leaders’ ability to inspire and motivate 

followers toward higher performance through a shared vision and values (Bass & Riggio, 2006; Northouse, 2018).  

This theory posits that effective leaders transform individuals’ and organizations’ attitudes, beliefs, and behaviors, 

which are particularly relevant in the dynamic and creative environment of music education. In educational 
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contexts, transformational leaders are associated with higher levels of teacher motivation, student engagement, 

academic achievement, and organizational commitment (Leithwood & Jantzi, 2008; Leithwood et al., 2004).  

Research applying the Transformational Leadership Theory to music education can explore how the components 

of transformational leadership contribute to student engagement and learning outcomes. Studies can investigate 

how inspirational motivation enhances students’ commitment to music studies, how intellectual stimulation 

fosters creativity and innovation in musical performances, how individualized consideration supports student 

well-being and academic success, and how idealized influence shapes the ethical and professional standards of 

future musicians and educators. Moreover, the application of Transformational Leadership Theory in music 

education research can examine its impact on faculty performance and professional development.  

2. Methodology 

The techniques and steps used to gather data required to complete this study are addressed in this chapter. The 

research design, sample and sampling strategy, research instrument, data collection process, and statistical data 

treatment are among the elements covered in this chapter. These elements all help this study achieve its objective. 

2.1. Research locale 

For the purposes of this study, Taishan University was selected as the research site. The university is a full-time 

undergraduate university approved by the Ministry of Education and offers a comprehensive range of academic 

courses. Taishan University is recognized as one of the 19 provincial teacher education bases in Shandong 

Province and is among the first universities in the province to admit state-funded normal students. The university 

employs 1,500 faculty members, of whom 1,100 are full-time faculty members, including 450 senior educators.  

2.2. Sample and sampling technique 

This study targeted students majoring in music at the university’s music colleges as well as students from other 

colleges taking music courses. The distinction between these groups lies in their objectives: students in music 

colleges pursue professional development for future careers, while those taking music courses aim to enhance 

their comprehensive artistic literacy. 

A total enumeration sampling technique was applied, involving the selection of 400 student respondents to 

participate in the survey. This method was chosen to ensure comprehensive data collection from the entire study 

population. The total enumeration guarantees that the participants represent the entire group of interest. 

Participants were selected based on their enrollment status at Taishan University, ensuring that the data collected 

was both detailed and inclusive for thorough analysis.  

2.3. Data gathering procedure 

The data gathering procedure for this study on the impact of educational leadership on music education in 

universities involved several systematic steps to ensure accuracy and reliability. 

First, the researcher identified the specific population and developed a sampling frame. The selection criteria 

ensured a representative sample that could provide comprehensive insights into the research questions. 

Next, a structured questionnaire was designed based on the study objectives. The questionnaire consisted of items 

related to the respondents’ demographic profiles, assessments of educational leadership practices, and perceptions 

of their impact on music education. A four-point Likert scale was used to measure the degree of agreement or 

disagreement with various statements. 

BePrior tohe full deployment of the questionnaire, a pilot test was conducted with a small group of respondents 

from the specific population. This preliminary test helped identify any ambiguities or issues with the 

questionnaire, which was then subsequently revised to improve its clarity and reliability. 

With the refined questionnaire ready, the researcher sought and obtained permission from university 

administrators to conduct the research. Then, the main data collection phase began. Participants were contacted 

via email or in-person meetings, and the purpose of the study was explained. Informed consent was obtained from 

all participants, ensuring that they were fully aware of the study’s aims, their role and their right to withdraw at 

any time. 
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The questionnaire was distributed to the selected respondents. Participants were given a specified time frame to 

complete and return the questionnaires. Follow-up reminders were sent to maximize the response rate and ensure 

comprehensive data collection. Upon receiving the completed questionnaires, the researcher meticulously 

checked for completeness and consistency. Incomplete or inconsistent responses were excluded from the analysis 

to maintain data integrity. 

The collected data were then systematically entered into a statistical software for analysis. Descriptive statistics, 

comparative analysis, and correlation studies were conducted to address the research questions and test the 

hypotheses. The results were interpreted and discussed in the context of the existing literature on educational 

leadership and music education, providing insights and recommendations based on the findings. The data 

gathering procedure was conducted with strict adherence to ethical standards, ensuring the confidentiality and 

privacy of all participants throughout the study. 

2.4. Statistical analysis 

The data were statistically analyzed so that the researcher could rapidly study and comprehend the findings. Data 

had to be statistically processed in order to be used for the intended purposes. For accurate conclusions to be 

drawn, data layout is crucial. As a result, statistical analysis was performed using appropriate statistical techniques 

to assess the given data.  

A statistical data description’s primary objective is to caution researchers against making assumptions about the 

results that the data do not support. The Statistical Package for the Social Sciences (SPSS) software was used to 

conduct the study objectives and subsequent statistical methods. 

3. Results and analysis 

The following section presents the findings of the study, analyzing the data collected from the respondents. The 

results are discussed in relation to the research objectives, focusing on the impact of instructional leadership on 

student outcomes in music education. 

Table 1  

Summary of Instructional Leadership in Music Education 

Domain Mean SD Rank Interpretation 

Goal Setting 3.74 0.60 1 Highly Manifested 

Resource Management 3.67 0.68 4 Highly Manifested 

Development Skills 3.69 0.64 3 Highly Manifested 

Leadership Quality 3.72 0.61 2 Highly Manifested 

Instructional Leadership  

in Music Education 
3.70 0.63 - Highly Manifested 

Scale: 3.51–4.00 Highly Manifested; 2.51–3.50 Manifested; 1.51–2.50 Slightly Manifested; 1.00–1.50 Not 

Manifested 

Table 1 presents a summary of the assessed level of instructional leadership in music education, with each domain 

evaluated by its mean, standard deviation (SD), rank, and interpretation. All domains were interpreted as "Highly 

Manifested," indicating a strong perception of instructional leadership across different areas of music education. 

The highest-ranked domain is "Goal Setting," with a mean of 3.74 and an SD of 0.60. This suggests that setting 

clear, achievable goals is the most prominent aspect of instructional leadership among the teachers evaluated, 

with a focus on aligning these goals with both course objectives and students’ needs. 

Overall, the mean for instructional leadership in music education was 3.70, with an SD of 0.63, indicating that, 

across all domains, instructional leadership was consistently perceived as strong and highly manifested. The top 

three domains, in order, are goal setting, leadership quality, and development skills, with resource management 

ranking the lowest among the four domains, although it still receives high ratings from respondents.  

The overall high mean score (M = 3.70) across leadership domains underscores the strong positive impact of 

leadership on music education’s educational outcomes. Effective leadership, as noted in resource management 

(M = 3.67) and leadership quality (M = 3.72), aligns with the literature that stresses the importance of visionary 

and collaborative leadership in fostering an enriching learning environment (Kezar & Holcombe, 2017).  
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Table 2: Differences in Instructional Leadership based on Age 

Domain Categories Mean F-Value Sig. 
Interpretation/ 

Decision 

Goal Setting 

Less than 18 years old 3.72 

0.95 0.73 
Not significant/accept 

H0 

18-21 years old 3.69 

22-25 years old 3.71 

More than 25 years old 3.72 

Resource 

Management 

Less than 18 years old 3.70 

0.97 0.50 
Not significant/accept 

H0 

18-21 years old 3.71 

22-25 years old 3.72 

More than 25 years old 3.71 

Development 

Skills 

Less than 18 years old 3.69 

1.16 0.41 
Not significant/accept 

H0 

18-21 years old 3.71 

22-25 years old 3.69 

More than 25 years old 3.70 

Leadership Quality 

Less than 18 years old 3.69 

1.01 0.26 
Not significant/accept 

H0 

18-21 years old 3.71 

22-25 years old 3.69 

More than 25 years old 3.71 

Instructional 

Leadership 

Less than 18 years old 3.72 

1.19 0.24 
Not significant/accept 

H0 

18-21 years old 3.71 

22-25 years old 3.69 

More than 25 years old 3.70 

*Level of significance = 0.05. 

Table 2 outlines the differences in instructional leadership based on the age of respondents across four domains: Goal 

Setting, Resource Management, Development Skills, and Leadership Quality. The mean values for each age category, F-

value, significance level (Sig.), and the corresponding interpretation/decision are presented for each domain. Across all 

domains, the findings indicate no significant differences in instructional leadership based on age, as all significance values 

(Sig.) are greater than 0.05, leading to the acceptance of the null hypothesis (H0). 

In summary, across all domains—Goal Setting, Resource Management, Development Skills, Leadership Quality, and 

overall Instructional Leadership—there was no significant difference in the assessment of instructional leadership based on 

the age of the respondents. This suggests that instructional leadership is perceived uniformly across age groups. No 

significant differences were observed in instructional leadership based on age (Sig. > 0.05) suggest that leadership 

approaches in music education are effective across various age groups. This reflects the inclusivity of modern leadership 

strategies that accommodate diverse student needs and backgrounds (Yin et al., 2022). 

Table 3:  Differences in Instructional Leadership based on Sex 
Domain Categories Mean t-value Sig Interpretation/Decision 

Goal Setting 
Male 3.69 

–0.50 0.66 
Not significant/  

Accept H0 Female 3.70 

Resource 

Management 

Male 3.71 
–0.72 0.73 

Not significant/  

Accept H0 Female 3.72 

Development Skills 
Male 3.71 

0.85 0.57 
Not significant/  

Accept H0 Female 3.69 

Leadership Quality 
Male 3.70 

-0.51 0.77 
Not significant/  

Accept H0 Female 3.71 

Instructional 

Leadership 

Male 3.72 
0.40 0.51 

Not significant/  

Accept H0 Female 3.71 

*Level of significance = 0.05. 
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Table 3 presents the differences in instructional leadership based on the sex of the respondents across four 

domains: Goal Setting, Resource Management, Development Skills, and Leadership Quality. The table provides 

the mean scores for both male and female respondents, the t-value, significance level (Sig.), and the corresponding 

interpretation or decision. Across all domains, the results indicate no significant differences in instructional 

leadership based on sex, as all significance values are greater than 0.05, leading to the acceptance of the null 

hypothesis (H0). 

In summary, across all domains—Goal Setting, Resource Management, Development Skills, Leadership Quality, 

and overall Instructional Leadership—there were no significant differences between male and female respondents 

in their assessment of instructional leadership. This suggests that instructional leadership is perceived similarly 

by both sexes. Similar findings with no significant differences in leadership based on sex (Sig. > 0.05) highlight 

the gender-neutral impact of leadership in music education. Educational leadership should embrace gender equity, 

ensuring that both male and female students benefit equally from leadership efforts (Yang & Li, 2022). 

Table 4: Differences in Instructional Leadership based on Grade Level 

Domain Categories Mean F-Value Sig. 
Interpretation/ 

Decision 

Goal Setting 

1st year 3.70 

0.53 0.66 

Not 

significant/accept 

H0 

2nd year 3.70 

3rd year 3.72 

4th year 3.72 

Resource 

Management 

1st year 3.70 

1.21 0.19 

Not 

significant/accept 

H0 

2nd year 3.70 

3rd year 3.72 

4th year 3.72 

Development 

Skills 

1st year 3.72 

0.57 0.87 

Not 

significant/accept 

H0 

2nd year 3.71 

3rd year 3.69 

4th year 3.70 

Leadership 

Quality 

1st year 3.72 

1.38 0.17 

Not 

significant/accept 

H0 

2nd year 3.71 

3rd year 3.69 

4th year 3.72 

Instructional 

Leadership 

1st year 3.71 

0.73 0.53 

Not 

significant/accept 

H0 

2nd year 3.72 

3rd year 3.71 

4th year 3.70 

*Level of significance = 0.05. 

Table 4 examines the differences in instructional leadership based on the grade level of the respondents across 

four domains: Goal Setting, Resource Management, Development Skills, and Leadership Quality. The mean 

scores for each grade level (1st to 4th year), F-value, significance level (Sig.), and the corresponding interpretation 

or decision are presented. Across all domains, no significant differences were found based on grade level, as all 

significance values were greater than 0.05, leading to the acceptance of the null hypothesis (H0). 

In summary, no significant differences in instructional leadership were observed across all domains—Goal 

Setting, Resource Management, Development Skills, Leadership Quality, and overall Instructional Leadership—

based on the grade level of the respondents. This indicates that students consistently perceive instructional 

leadership. Non-significant differences in leadership based on grade level (Sig. > 0.05) indicate that leadership 

strategies are perceived consistently across different student cohorts. Leaders must adapt to the developmental 

needs of all students, regardless of their year-level (Chen & Zhang, 2019). 
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Table 5: Differences in Instructional Leadership based on Specialization 

Domain Categories Mean F-Value Sig. 
Interpretation/ 

Decision 

Goal Setting 

Percussion 3.72 

0.95 0.81 
Not significant/accept 

H0 

Woodwind 3.72 

Brass 3.71 

Strings 3.71 

Resource 

Management 

Percussion 3.71 

0.64 0.65 
Not significant/accept 

H0 

Woodwind 3.71 

Brass 3.72 

Strings 3.69 

Development 

Skills 

Percussion 3.70 

1.11 0.10 
Not significant/accept 

H0 

Woodwind 3.69 

Brass 3.70 

Strings 3.70 

Leadership 

Quality 

Percussion 3.70 

0.91 0.55 
Not significant/accept 

H0 

Woodwind 3.70 

Brass 3.71 

Strings 3.71 

Instructional 

Leadership 

Percussion 3.71 

0.48 0.66 
Not significant/accept 

H0 

Woodwind 3.70 

Brass 3.71 

Strings 3.71 

*Level of significance = 0.05. 

Table 5 examines the differences in instructional leadership based on the specialization of the respondents across 

four domains: Goal Setting, Resource Management, Development Skills, and Leadership Quality. The table 

provides the mean scores for each specialization (Percussion, Woodwind, Brass, and Strings), F-value, 

significance level (Sig.), and the corresponding interpretation or decision. Across all domains, no significant 

differences were found based on specialization because all significance values were greater than 0.05, leading to 

the acceptance of the null hypothesis (H0). 

In summary, across all domains—Goal Setting, Resource Management, Development Skills, Leadership Quality, 

and overall Instructional Leadership—no significant differences were observed based on the specialization of the 

respondents. This indicates that instructional leadership is consistently perceived across different specializations 

in music education. The absence of significant differences across specializations (Sig. > 0.05) suggests that 

instructional leadership is equally effective across different music disciplines. This aligns with the notion that 

leadership must accommodate interdisciplinary collaboration in education (Sousa & Tomlinson, 2019). 

Table 6: Summary of Academic Outcomes 

Domain Mean SD Rank Interpretation 

Classroom Performance 3.72 0.61 1 Highly Evident 

Subject Motivation 3.71 0.61 3 Highly Evident 

Resource Availability 3.70 0.63 4 Highly Evident 

Academic Outcomes 3.71 0.62 - Highly Evident 

Scale: 3.51–4.00, highly evident; 2.51–3.50, evident; 1.51–2.50, slightly evident; 1.00–1.50, not evident 
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Table 6 provides a summary of academic outcomes across three domains: Classroom Performance, Subject 

Motivation, and Resource Availability. Each domain was evaluated based on its mean, standard deviation (SD), 

and rank, with the overall interpretation being "Highly Evident" for all domains. The summary also includes the 

overall academic outcomes derived from the three domains. 

Overall, the mean for academic outcomes was 3.71, with an SD of 0.62, indicating a high level of consistency in 

students’ perceptions of the positive impact of instructional leadership on their academic performance, 

motivation, and access to resources. The top-ranked domain highlights the critical role of instructional leadership 

in classroom performance, whereas resource availability, though essential, ranks slightly lower in contributing to 

academic outcomes.  

The overall academic outcomes (M = 3.71) were highly influenced by leadership in music education, as 

demonstrated by the high scores in classroom performance, motivation, and resource availability. Effective 

leadership drives student success through strategic resource management, goal setting, and student engagement 

(Chen & Zhang, 2019). 

Table 7 

Relationship between Instructional Leadership and Academic Outcomes 

Variables Goal-Setting 
Resource 

Management 

Development 

Skills 

Leadership 

Quality 

Instructional 

Leadership 

Classroom 

Performance 

Pearson r 0.81 0.80 0.83 0.79 0.85 

p-value 0.00 0.00 0.00 0.00 0.00 

Subject 

Motivation 

Pearson r 0.82 0.80 0.79 0.83 0.79 

p-value 0.00 0.00 0.00 0.00 0.00 

Resource 

Availability 

Pearson r 0.84 0.81 0.82 0.82 0.81 

p-value 0.00 0.00 0.00 0.00 0.00 

Academic 

Outcomes 

Pearson r 0.79 0.82 0.82 0.82 0.80 

p-value 0.00 0.00 0.00 0.00 0.00 

*Level of significance = 0.05. 

Table 7 presents the significant relationships between instructional leadership dimensions—goal-setting, resource 

management, development skills, and leadership quality—and various academic outcomes, including classroom 

performance, subject motivation, resource availability, and overall academic outcomes. 

In summary, Table 7 highlights the critical role of instructional leadership in influencing academic outcomes, 

confirming that strong leadership practices in goal setting, resource management, and development skills 

significantly improve student performance, motivation, and resource availability. All relationships were 

statistically significant, emphasizing the importance of effective leadership in fostering a positive educational 

environment. 

Based on the data, all academic outcomes—Classroom Performance, Subject Motivation, Resource Availability, 

and overall Academic Outcomes—are significantly and positively correlated with instructional leadership. This 

highlights the critical role that instructional leadership plays in fostering better academic results. The strongest 

relationship was found between instructional leadership and classroom performance (r = 0.85, p = 0.00), 

supporting the idea that effective leadership significantly enhances students’ academic achievements in music 

education (Chen & Zhang, 2019).  

The strong positive correlation with subject motivation (r = 0.79, p = 0.00) reflects how leaders who set clear 

goals and foster engagement can drive student interest and enthusiasm (Guo & Xu, 2020). The significant 

relationship between leadership and resource availability (r = 0.81, p = 0.00) further emphasizes the leader’s role 

in ensuring that adequate resources are provided, enhancing the overall learning environment (Bryson, 2018). the 

significant, strong, positive correlation between instructional leadership and academic outcomes (r = 0.80, p = 

0.00) underscores the central role of leadership in shaping educational success, which aligns with the broader 
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literature emphasizing strategic planning, resource management, and effective communication as essential 

components of educational leadership (Zhang et al., 2022; Sousa & Tomlinson, 2019).  
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